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      TUESDAY June 21, 2016  

      Integration in Action: Interactive Music Across the Curriculum 

      Today’s Theme= “Cowboys and Ranchers and Wide Open Spaces”	

Dr. Nan L. McDonald, Coordinator of Music Education/ San Diego State University 
nmcdonal@mail.sdsu.edu 

Big Ideas to Keep in Mind: TPR (Total Physical Response); Literacy Skills are 
exercised continually in the music classroom (SEE handout); creating, performing, 
responding, listening, analyzing, connecting within music and beyond; “Interact with the 
interactive”; “Music is a link to all learning”; “All roads lead to and from the music”! 

Song Title Grade   Asset Type 
Home on the 
Range 5 Instructional Activity (Projectable) 

 
5 Song Notation (Projectable) 

 
5 Listening Track Recording: Home on the Range 

 
  

PROCESS NOTES: 
Music= style; voice timbre; meter in 3; waltz tempo; Official state song of 
Oklahoma; historical context/ cowboy song; connections to Visual Art 
elements. 
Literacy= background knowledge and vocabulary; fluency; 
comprehension. Social Studies: The Old West 

• Project artwork from the Web: Painting “Eve of St. John” by Peter 
Hurd (1960) from the San Diego Museum of Art collection. Focus 
on subject or main theme, foreground, background and use of 
light and mood. “What do you see? What is happening?” 

• Display the Instructional Activity Projectable. Follow the onscreen 
prompts for discussion (SEE Teacher Notes) 

• Display the Song Notation (Projectable) SEE Teacher Notes. 
Follow the on-screen prompts. Play the Listening Track 
Recording (male solo voice): Lead conducting in a 3 meter, use 
body percussion pattern “pat, clap, clap” and then stand and 
move and say “down, up, up” (as a precursor to a waltz 
movement with partners). Sing the song as your students 
conduct you, change to a 3 beat body percussion pattern and 
move to “down, up, up” as you model a waltz with a partner. 

• Play the Listening Track Recording again. Invite students to sing, 
conduct, add body percussion and later waltz with a partner. Play 
the recording more than once and encourage students to sing 
and move in the ways suggested in a slow meter in 3 (waltz 
tempo).  

Old Chisolm 
Trail 5 Song Notation (Animated)    

 
5 Song Notation (Projectable) 

 5 Play-Along (Guitar) Notation (Projectable) 
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 5 Song Accompaniment Track 

  

PROCESS NOTES: 
Music= meter in 2; verse/refrain; dramatization of song lyrics; creative 
movement, improvisation, and body percussion 
Literacy= sense of story and sequence; background knowledge and 
vocabulary; comprehension; fluency 
Social Studies= songs of historical periods (Old West- Cowboy Songs) 

• Show Web images. Identify where the Old Chisholm Trail is 
located (Texas north to Kansas City and northward) two month 
journey of herding huge herds of cattle through the open range. 
What were some dangers? 

• Sit on the floor in a campfire circle. Explain this is a verse/refrain 
song where everyone would join in on the refrain. The verses tell 
a story of cowboy attitude and work! 

• Display the Song Notation (Animated) and ask students to listen 
to the verses and sing the refrain with the following repeated 
body percussion ostinati (beginning with the syllable “ti” after the 
pickup beat)  “pat own lap, clap own hands together, pat partners 
right hand, clap own hands, pat partners left hand, clap own 
hands” or think “down, up, right (clap), left (clap), both (clap)”. 
Practice individually and then face a partner seated on the floor 
and practice singing and moving together on the refrain. (Be 
patient….) 

• Display and provide hard copies of the Song Printable to each 
student or pairs. Form 6 groups. Each group has a numbered 
verse to sing and dramatize as they sing. Encourage them to 
portray the verse. Groups practice. 

• Form a standing circle of partners facing partners. When it is time 
for a verse group, that group will move to the middle of the 
campfire circle to sing and dramatize their verse. Whole class 
then sings and partner claps the refrains. (Invite all students to 
improvise body percussion on the 8 measure interlude at the end 
of verse 4 right before verse 5). Perform the song: Sing, move, 
and dramatize using the Song Notation Animated or the 
Accompaniment Track Recording. 

• Options: Use the Play Along Guitar Notation and Song 
Accompaniment Track Recording for performances. 

“Rodeo” 
Hoedown 
Fiddle Tunes 
"Bonapart's 
Retreat" by 
Aaron 
Copeland 

    
 
 
 
   

 
 
 

  6,7,8 Music Maker Multimedia Reference: Aaron Copland 

  6,7,8 Listening Track: Recorded Interview with Aaron Copland  

   6,7,8 Listening Track: Rodeo (Hoedown) Copeland 

   6,7,8 Listening Interactive Activity 

  
PROCESS NOTES: SEE all Teacher Notes… 
Music: folk tune and fiddle featured in larger orchestral composition; 
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composer and compositional techniques; composing (see Teacher 
Notes). Literacy: Background information and vocabulary, comprehension 

• Painting Musical Pictures: Go to 5:48 on the Copeland 
Recorded Interview and you will hear the fiddle tune and the 
composer talking about the Ballet “Rodeo”. The “Hoedown” tune 
is played on the solo fiddle. You will then hear the orchestral 
version of “Hoedown”. At the very end of the interview, Copeland 
shares his discovery that “Hoedown” is a very old fiddle tune, 
“Bonapart’s Retreat” brought to America from Scotland. 

• For a wonderful orchestra performance, use the following: 
YouTube Video of Copeland’s “Hoedown” from the Ballet 
“Rodeo”: https://www.youtube.com/watch?v=OWhL5o4RUko 

• Invite students to illustrate a scene from the Old West or write out 
phrases (i.e. “cowboy on a bucking horse” “dancers going faster”) 
as they listen to the orchestra performance. 

Old Texas      2 Song Notation (Projectable) 

       2 Song Notation (Animated) 

       2 Orff Arrangement (Printable) 

  

PROCESS NOTES: 
Music: unison; echo song; harmony; singing through long note values 
and phrases; simple ostinati accompaniment on Orff instruments 
Social Studies: The Old West, work songs of cowboys 
Literacy: comprehension; fluency; sense of story and sequence; 
background knowledge and vocabulary. 

• Provide Song Printables for students (SEE Song Teacher Notes). 
Tell students they are about to hear a cowboy song in which 
there are echoes throughout. There is a lead voice and an echo. 

• Teach in a cappella echo style OR Project the Song Notation 
(Animated) and invite students to listen to you or the lead singers 
on the recording and sing on the echoes: 

Using the printed song sheets, read aloud the song text explaining 
that each phrase is echoed, much like the sound of the cowboys 
singing to each other across the heads of the resting herd of cattle. 
Practice chanting each phrase (in rhythm) in echo style. Be sure to 
hold out the last word (as a long note value) of each phrase. Tell the 
students this will later create harmony while singing. 
• Add motions… echo/chant in rhythm with motions. 
• Add melody and do the same. Sing the entire song. 
• Project Orff Arrangement Notation (Printable) (SEE Teacher 

Notes). Practice the Orff arrangement. 
• Sing and move by using the Song Accompaniment Track OR 

sing/ and move with the Orff Arrangement accompaniment (no 
recording. 

• At the end, ask students to share: Where do you think the 
cowboys settled and what did they do in their lives? What did 
they miss most about their cowboy life on the cattle drives? Invite 
students to discuss, illustrate, or write their answers 
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Instructional Activity (Projectable) 
Home on the Range 
Interactive Learning and Presentation Options: 

• Instructional Activity (Projectable) 
• Song Notation (Interactive Performance) 
• Song Notation (Animated) 
• Song Notation (Printable) 
• Song Notation (Projectable) 

Audio Options: 

• Song Vocal Track 
• Song Accompaniment Track 
• Listening Track:  

Home on the Range 

Genre & Style: Identify and Describe a Cowboy Song and 
Express an Opinion about Its Style and Performance 
Students will identify and describe diverse genres and styles of music as they 
formulate an opinion about a cowboy song and several performances of it. 

Project Slide 1 and call on a volunteer to read the text about “Home on the 
Range” as a cowboy song. Then play Song Notation (Interactive Performance) or 
(Animated): Home on the Range and have students listen to the song’s words. 

SAY  The words of “Home on the Range” were adapted from a poem. The 
song was first published in 1873. Settlers and cowboys spread versions 
of “Home on the Range” across the west. It became popular again in the 
1930s and was adopted as the state song of Kansas in 1947.  

Discuss with students why “Home on the Range” might be the state song of a 
state that has a lot of ranch land. Point out that, although the song is considered 
to be a cowboy song, the words talk about how the buffalo, deer, and antelope 
that roam the range, or open land, in the same manner as cattle. You may wish 
to have students research additional verses of “Home on the Range”—various 
versions of the song contain more description of the geography and wildlife of 
the open range. Then guide students to compare and contrast “Home on the 
Range” with the state song of your own state. Encourage them to consider how 
your state’s history and geography relate to the state song.  

Initiate a discussion about the genesis and purpose of cowboy songs by having 
volunteers read aloud the text on Slides 2–4. Use the information about duties, 
economics, and the lifestyle of a cowboy as discussion points to help students to 
think about the kind of music cowboys might have access to and prefer.  

SAY  Cowboy songs are part of a genre, or category, of music called country 
western.  

Explain that western music was written by, and about, the pioneers who settled 
and worked throughout the western United States and Canada. Like music from 
Appalachia, many cowboy and western songs came from English, Scottish, and 
Irish ballads. Mexican folk music was also and influence. The music industry 
combined country and western into what is now known as country music. 

Discuss with students why cowboy songs became such an important style of 
country music. (Lots of cowboys were working in many of the western states, 1
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including Texas, Oklahoma, Kansas, and Wyoming.) Then project Slide 5 and 
have a volunteer read the definition of style found in the yellow box. 

Before playing Listening Track: Home on the Range, discuss with students the 
appropriate behavior they should exhibit as the “audience” of the recording. 
Remind them that their behavior affects their listening experience, as well as the 
listening experience of their fellow listeners. Respectful listening includes sitting 
quietly and paying attention. Point out that it is appropriate to show respect for 
a performer, even when a performance is heard as a recording.  

SAY We’re going to hear to a different performance of “Home on the Range.” 
As you listen to the song this time, imagine several cowboys sitting 
around the campfire, singing. Think about how the song sounds. 

Play Listening Track: Home on the Range. Discuss aspects of the male soloist’s 
performance. For instance, the relaxed tempo, his slide into pitches, and the 
way his vowels sound different from a singer performing in a classical style. 

Then have students 

• Sing “Home on the Range” with the Song Vocal Track and move to the beat. 

• Discuss the style of the song when performed by children. How is it similar, 
or different, to the male soloist’s performance? Which do they prefer? 

• Talk with a neighbor about whether or not they like singing the song, 
providing specific reasons that support their decisions.  

• Share responses from their one-on-one discussion with the class. 

Expect and encourage students to support opinions they express about the 
music and performances with specific reasons, and by considering observable 
aspects, such as the musical elements. For instance, students may not like the 
song’s style because its tempo is slow; or they may like the Listening Track 
performance because it sounds like music they listen to at home. 

Assessment: Formal 
Students will demonstrate their ability to identify and describe diverse genres and 
styles of music by formulating an opinion about a cowboy song and performances of 
that musical style. 

Distribute paper and a pencil to each student. Then play Song Vocal Track: 
Home on the Range. Have students 

• Keep the steady beat by patting or tapping quietly, as they display 
appropriate listening behavior. 

• List, on their papers, words to describe a cowboy song, country western 
music, and the musical performance they heard. 

• List specific reasons, along with musical elements of “Home on the Range,” 
that support their positive or negative opinion of the song and the 
performance of it, as heard on the Song Vocal Track.  

Assess students’ work based on their indicated awareness of the style of a 
cowboy song and genre of country western music and their ability to support 
their opinions about the style, genre, and performance. 2
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Song Notation 
Home on the Range 
Interactive Learning and Presentation Options: 

• Song Notation (Interactive Performance) 
• Song Notation (Animated) 
• Song Notation (Projectable) 
• Song Notation (Printable) 
• Song Keyboard Accomp. (Printable) 

Audio Options: 

• Song Vocal Track 
• Song Accompaniment Track 
• Song Vocal Tracks: How Can I 

Keep from Singing?; The Bard 
of Armagh; My Bonnie Lies 
Over the Ocean; Santa Clara; 
Oh, How Lovely Is the Evening 

Rhythm: Identifying Triple Meter and Moving to Meter in 3 
Tempo: Using Terminology Referring to Tempo 
Students will listen to “Home on the Range” to identify 3/4 meter and demonstrate 
meter in 3 by moving alone and with others, and then listen to songs in 3/4 meter 
and use tempo terms to explain the songs’ tempos. 

Introduce “Home on the Range” to students by pointing out that a cowboy’s life 
on the range was lonely in the 1800s. Singing songs while driving cattle across 
the plains and at night around the campfire helped pass the time. The words of 
“Home on the Range” were adapted from a poem written by Dr. Brewster 
Higley. First published in 1873, the song became popular again in the 1930s and 
was a favorite of President Franklin Roosevelt. Kansas adopted “Home on the 
Range” as its state song in 1947. In 2010, members of the Western Writers of 
America chose it as one of the Top 100 Western songs of all time.  

Project Slide 1.  

Remind students that, in music, beats are typically grouped in sets of two, 
three, or four beats, and the way the beats are grouped is called meter. Play 
Song Vocal Track: Home on the Range for students to listen to the song. 

ASK Are the beats of the song grouped in sets of two or three beats? 
(sets of three beats) 

 What is the song’s meter? (3/4) 

Project Slide 2.  

ASK Where is the song’s time signature? (at the beginning of the song)  

 What kind of note gets one beat? (a quarter note) 

Direct students to practice a pat-snap-clap body percussion pattern until they 
are comfortable staying with the meter in 3. Then outline the same movement 
pattern and move hands down-out-in and up for a three-beat conducting 
pattern. Play the Song Vocal Track or project Song Notation (Animated): Home 
on the Range and lead students in conducting as they sing the song. 

Invite students to move freely around the room by stepping a three-beat 
pattern: step forward with the right foot on beat 1, touch left foot next to right 

3
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foot on beat 2 (without shifting weight to the left foot), and hold that position 
for beat 3. Have them repeat the pattern, stepping forward with the left foot. 
Allow students an opportunity to practice the pattern until they are comfortable 
performing it. Then teach a three-beat body percussion pattern for partners: pat 
own hands on thighs/clap own hands/pat partners’ hands. Play the Song Vocal 
Track and ask students to move around the room, stepping the three-beat 
(step-touch-hold) pattern during the verse; then stopping, while facing another 
student, at the end of the verse. For the refrain, students should perform the 
three-beat body percussion pattern with a partner. 

Project Slide 1 again. Invite a student to read the definition of tempo in the 
yellow box. Discuss the tempo terms shown on the slide: 

• adagio: slow 

• andante: walking speed 

• moderato: moderate 

• allegro: fast 

• presto: very fast 

Play the Song Vocal Track. Encourage students to listen to “Home on the Range” 
and silently pat the beat.  

ASK Which term best describes the tempo of the song? (allegro) 

Project Song Notation (Interactive Performance): Home on the Range. Adjust 
the tempo by clicking the arrows beside the Tempo box (left for a slower tempo, 
and right for a faster tempo). Give students an opportunity to experiment with 
singing “Home on the Range” at different tempos, and guide them in assigning 
the appropriate tempo term to best describe the adjusted tempo of the song. 

Assessment: Activity 
Students will demonstrate their understanding of 3/4 meter by creating two 
different three-beat movement patterns and performing those movements as they 
sing. 

Have students create their own three-beat movement to use to move around 
the room as they sing “Home on the Range.” Then direct them to work with a 
partner to create a three-beat body percussion pattern that they can perform 
together as they sing. Have the pairs decide if they are going to move around 
the room during the verse or refrain. Allow time for individual and paired 
practice. Choose several pairs of students to perform their movements at the 
same time, as the rest of the class watches and sings. Repeat, until all students 
have performed. Observe whether students are successful in moving to their 
three-beat patterns both individually and with their partners. 

4
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Assessment: Formal 
Students will demonstrate their understanding of tempo by assigning appropriate 
terms to grade-level songs in 3/4 meter. 

Project Slide 1. Review meter in 3 and the tempo terms and their meanings. 
Distribute paper and pencils and direct students to number from 1 to 5. Play the 
songs in 3/4 meter listed below. Have students write the term that best 
describes each tempo, along with the meaning of the term they use for that 
tempo. 

• How Can I Keep from Singing? (adagio: slow) 

• The Bard of Armagh (andante: walking speed) 

• My Bonnie Lies Over the Ocean (moderato: moderate) 

• Santa Clara (allegro: fast) 

• Oh, How Lovely Is the Evening (presto: very fast) 

Check students’ work to be sure they understand the terminology referring to 
meter and tempo. 

5
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Song Notation 
The Old Chisholm Trail 
Interactive Learning and Presentation Options: 

• Song Notation (Interactive Performance)  
• Song Notation (Animated) 
• Song Notation (Projectable) 
• Song Notation (Printable) 
• Song Keyboard Accomp. (Printable) 

Audio Options: 

• Song Vocal Track  
• Song Accompaniment Track 

Timbre & Tone Color: Identify and Distinguish 
Instrumental Timbre 
Students will listen to distinguish a variety of instrumental timbres in a cowboy 
ballad from Texas and compose and perform a simple accompaniment. 

Project Slide 1. 

To introduce the song “The Old Chisholm Trail,” share the following background 
information with students: 

• “The Old Chisholm Trail” is a cowboy song from the United States.   

• The Chisholm Trail was named after Scottish-Cherokee trader, Jesse Chisholm. 

• The Chisholm Trail was a dirt trail or pathway that cowboys used to herd 
cattle from Texas to the railroads in Kansas, or the grasslands of Wyoming 
or Montana.   

• The typical cowboy was an American Civil War veteran in his late teens or 
early 20s who could make a dollar a day herding cattle. 

Note: To assist students’ understanding of the Chisholm Trail, project a map of 
Texas and Kansas and invite students to find the Chisholm Trail on the map. The 
trail extends from San Antonio, Texas, through Austin, and Fort Worth, Texas, 
moving through Old Fort Arbuckle in Oklahoma, and finally into Wichita and 
Abilene Kansas. 

ASK From what you have seen in movies, how might you describe the 
life of a cowboy on a cattle drive? (Accept all answers.) 

Play Song Vocal Track: The Old Chisholm Trail and invite students to listen. 

ASK What instruments did you hear? (harmonica, guitar, squeeze box, 
fiddle/violin) 

List the instruments on the board. 

ASK Why do you think these instruments are used in cowboy music? 
(Harmonicas, guitars, banjos, squeeze box, and fiddles were easy to 
carry and could play harmony and melody. Accept all reasonable 
answers.) 

Encourage students to read the information in the yellow box on the slide. 6
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SAY Describe the timbre of the instruments listed on the board.  

Discuss how the sounds are produced and what the instruments are made of, all 
of which contribute to the timbre of the instrument. 

Pass out paper and invite students to work with a partner to brainstorm 
additional words that describe the tone colors of each instrument, creating a 
word list. 

Have students write complete sentences with their word list to describe the 
timbre of each instrument. 

ASK What other types of music use the instruments heard in the 
recording? (folk songs, square dance music, play parties, country 
music, etc.) 

Project Slide 2. 

Play the Song Vocal Track again and invite students to sing with the recording 
and track the melody. 

ASK Did the harmonica play the harmony, melody, or both? (both) 

Play the Song Accompaniment Track. 

Invite students to listen to the guitar part in the Song Accompaniment Track and 
pat the rhythm pattern played by the guitar (steady quarter notes).  

Have students listen to the violin accompaniment part and pat the rhythm 
pattern of the violin (quarter, two eighths, quarter, quarter rest).  

Divide the class into three groups (harmonica, guitar, violin). Have group 1 
(harmonica) pat the rhythm of the melody, group 2 (guitar) pat the rhythm of 
the steady quarters, and group 3 (violin) pat the rhythm of quarter, two eighths, 
quarter, quarter rest.  

Play the Song Vocal Track while students sing and pat the part assigned to their 
group. Switch so all students have an opportunity to sing the song while patting 
a different rhythmic part. 

SAY This cowboy song uses just two different chords, F and C7. Let’s look at 
the song and see how the chords are used.   

ASK What are the chord tones found in the F chord? (F, A, C) 

 What are the chord tones found in the C7 chord? (C, E, G, B-flat) 

Note: If needed, review how the chords are created (line/line/line or 
space/space/space) and add the extra note for the C7. Identify the chord tones 
of the F (I) chord:  F, A, C; and the C7 (V7) chord: C-E-G-B-flat. 

Pointing to the chords on Slide 2, identify the chord sequence of the song. Have 
students say the chords as you point: 

VERSE:  F / / / | F / / / | C7 / / / | F / / / |     

REFRAIN:  C7 / / / | F / / / | C7 / / / | F / / / |     

7
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Invite students to  

• Select a guitar, barred instrument, keyboard, or other harmonic instrument. 

• Discuss the timbres of the instruments chosen to play the two-chord 
accompaniment and determine which timbres would best suit the cowboy song. 

• Practice playing select chord tones found in the F and C7 chords on their 
instrument.  

Invite students to work with a partner to compose an accompaniment for the 
song using a simple beat or rhythm pattern (see guitar or violin pattern above) 
based on chord tones found in the F and C7 chords. Have students use the 
correct chord sequence found in the song and practice their newly composed 
two-chord accompaniment pattern.  

Play the Song Vocal Track and have some students accompany the song while 
others sing. Switch parts so all students have had an opportunity to accompany 
and play the song. 

Assessment: Activity 
Students will demonstrate the ability to: distinguish the instrumental timbres that 
are typical of a cowboy song; write descriptions of the timbres heard; sing and 
support the song with a simple accompaniment they have composed, based on two 
chords and played on a variety of instruments. 

Play Song Vocal Track: The Old Chisholm Trail. 

Divide students into pairs and have them work together to write sentences that 
describe the timbres heard in the song. Share the sentences with the class, 
reading each aloud, to assess the descriptions.   

Divide the class into two groups. Have group 1 students sing the song while 
group 2 students play the composed two-chord accompaniment pattern on a 
variety of instruments. Switch groups so all students have an opportunity to 
accompany and sing the song. 

Assess students’ ability to match pitch while singing and maintain a steady beat 
while playing a two-chord accompaniment pattern.  

Note: For those students who are challenged to change chords throughout the 
song, find the common chord tone between the F and C7 chords (C) and invite 
them to play the C for every measure, varied by either a beat or rhythm 
pattern.   

Observe students maintaining the steady beat while playing or singing. Invite 
students to self-assess their performance on one of the given tasks of the lesson 
and write a self-reflection on the performance task. 

Extension Activity 
Invite students to apply understanding of the cowboy life by writing more verses to 
the song “The Old Chisholm Trail.” Prompt students by suggesting that verses may 
tell a story, or describe a given time of day. Address syllabication and how word 
syllables often will receive their own note within the melody’s rhythm. 8
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Play-Along (Guitar) 
Old Chisholm Trail 
Interactive Learning and Presentation Options: 

• Play-Along (Guitar) Notation (Projectable) 
• Song Notation (Interactive Performance) 
• Song Notation (Printable) 

Audio Options: 

• Song Vocal Track 
• Song Accompaniment Track 

Form: AB 
Students will use music symbols and terminology referring to form to identify 
aurally, explain, label, and accompany on guitar a song in AB form. 

Play Song Vocal Track: Old Chisholm Trail. 

SAY Listen to this song and be ready to tell me about the form. Specifically, 
listen for how many sections you hear. While you listen, lightly tap the 
beat on your leg. 

ASK How many different sections did you hear? (two)  

What terms can we use to label the sections that are sung? 
(verse and refrain) 

What made the verse and refrain sections different?  
(Possible answers might include: the words and sometimes the rhythms 
changed in each verse, while the refrain remained the same; the 
sections use different rhythms, lyrics, chord progressions, and melody.) 

Play the Song Vocal Track again. 

SAY As you listen this time, tap a whole note on your leg during the verse 
and half notes (as you just did) during the refrain.  

Observe students’ responses to see if they hear the refrain and verse by tapping 
the appropriate rhythm. 

ASK Are there any other parts to the song, other than the refrain and 
verse? (yes)  

Where do these occur? (beginning [introduction], ending [coda], and 
before each verse [interlude]) 

Lead students in a discussion of the introduction, interludes, and coda. Discuss 
the function and importance of each part to a song. 

SAY This time as you listen, improvise rhythmically by patting your leg 
during the introduction and coda. Snap to the beat during the 
interludes.  

Play the Song Vocal Track and have students use body percussion to improvise 
and perform the prescribed rhythms. Review as needed to solidify students’ 
understanding of form. 

Display the Play-Along (Guitar) Notation (Projectable). 9
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ASK How many different chords are used in this song? (two)  

What chords are used? (F, C7)  

SAY We’ll use the rhythms we practiced earlier.  

Have students say the chord names rhythmically (using C for C7) for the entire 
song. 

ASK What do you notice about the chord progression in the verse and 
the refrain? (They are different. The verse uses F-F-C7-F and the 
refrain uses C7-F-C7-F.) 

SAY This time sing the chord names rhythmically. 

Give the pitch and have students sing the chord roots rhythmically. 

Review finger placement for F and C7. Model proper technique for students. 
Allow time for students to practice moving between both chords. If changing 
chords is too difficult, encourage students to select one chord to play whenever 
it appears in the score.  

Note: If playing the F chord is too difficult, the teacher may play that chord 
while students play C7. Or students may use a capo to assist in the forming of 
the F chord.  

Have students play the first verse and refrain of the Play-Along (Guitar) Notation 
(Projectable). Review as needed. Observe that students are practicing the 
chords and using good technique. 

SAY Earlier we discussed that the form of the song includes an introduction, 
interludes, and a coda. As you play this time, improvise quietly during 
the introduction and interludes by tapping simple rhythms on the body 
of your guitar. During the one-measure interludes, tap twice (two half 
notes) close to where you strum. There is a longer, eight-measure 
interlude before verse 5, so just quietly tap half notes for this section. 

Have students play the Play-Along (Guitar) Notation (Projectable) with the Song 
Vocal Track. Observe how well students keep a steady tapping beat during the 
introduction, interlude, and coda. Observe that students strum a steady beat 
and change the next chord with relative ease.  

Assessment: Activity 
Students will demonstrate their understanding of music symbols and terminology 
referring to form by creating an original performance of a song in AB form.  

Display the Play-Along (Guitar) Notation (Projectable). 

Divide students into smaller groups. Have each group decide how to use some 
or all the sections of the song (introduction, verse, refrain, interlude, coda) to 
create an original performance of the song. For example, students may 
improvise for the introduction, have one person play the verse, everyone play 
the refrain, improvise for a longer interlude, have one person play the verse, 
and end with everyone playing the refrain. Have groups share their creations 
and have other students listen, assess the performance, and identify the specific 
form heard. 10
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Assessment: Formal 
Students will demonstrate their understanding of music symbols and terminology 
referring to form by labeling small musical forms presented aurally. 

Print out the Song Notation (Printable) and distribute to students. Play the Song 
Vocal Track and then have students label the parts of the song in the order that 
they were heard. Collect the papers and assess each student’s ability to 
accurately interpret and identify the form of a song aurally by labeling the parts. 

Extension Activity 
Since playing the guitar in a key such as F major is difficult, using a capo to 
sound in F major while playing in an easier key such as D may be appropriate. 
Remind students that each fret space on the guitar represents a half step. To 
determine what key is best and where the capo should be placed, have students 
follow these steps (using D major, for example): 

• Move downward in pitch from the original key (F) until you reach one of the 
easy guitar playing keys (C, D, G, A). 

• Count the number of half steps from the original key (F) to the new playing 
key (D) and place the capo in that fret space. For example, there are 3 half 
steps between F and D, so the capo would be placed on fret 3. The capo 
raises the pitch of the playing key to the original key. 

Extension Activity 
Discuss various kinds of guitars. It may be helpful to use Internet resources to 
show photographs and playing of each type of guitar. 

Acoustic guitars have hollow bodies and are classified as steel-string and 
classical. The neck on classical guitars is wide and the strings are nylon. While 
the instruments are similar in sound, the steel-string guitar has a more metallic 
sound.  

Electric guitars have thinner strings than acoustic guitars and a solid body. 
These instruments are plugged into amplifiers. 

Twelve-string guitars are a variation of the six-string guitar that includes an 
additional set of thinner strings. The sound is brighter than a six-string guitar. 

Steel-string guitars include acoustic slide and pedal steel guitars.  

The Dobro and National Steel are two acoustic slide guitars. These guitars are 
often played with a metal cylinder. They may be played flat on the lap or in 
regular guitar position. Many of these guitars feature a metal “pie-plate looking” 
resonator over the sound hole. 

Pedal steel guitars are electric guitars that are played sitting down with the 
guitar on a stand, and look like a fingerboard on legs. They produce a sustained 
sound that has become a signature sound of country music. 

11
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Listening Interactive Activity 
Hoedown Fiddle Tunes 
Interactive Learning and Presentation Options: 

• Listening Interactive Activity 
• Instructional Activity (Interactive): Down in the 

Valley Two by Two 

Audio Options: 

• Listening Track: Rodeo 
(Hoedown) (Copland) 

Melody: Phrase Order 
This is an ordering activity in which the children will listen to the fiddle tune 
“Bonaparte’s Retreat.” Then they will listen to individual phrases from the fiddle 
tune in random order and arrange them to match the order of the original melody. 

Display Listening Interactive Activity: Hoedown Fiddle Tunes. Click the question 
mark (?) button to reveal a popover window with instructions on how to use this 
activity. There are several components to this activity, which will provide 
material for more than a single class session. The second paragraph provides 
basic information about the interactive phrase-order activity. 

Overview 

On the home screen, you or one of the children may click the Play button to the 
left of the title “Bonaparte’s Retreat” to listen to the fiddle tune play all the way 
through. 

Click the picture of Aaron Copland to reveal a popover with a brief biography 
about the composer. 

Click the title of “Bonaparte’s Retreat” to reveal a popover with text about how 
Copland used this fiddle tune in “Hoedown” from his ballet Rodeo 

How the Interactive Listening Activity Works 

There are four tiles (puzzle pieces), each with a pair of Western-style boots on a 
colored background. Each tile has a Play button, which will play one of the 4 
phrases in “Bonaparte’s Retreat.” The children listen to each of the 4 phrases in 
“Bonaparte’s Retreat” and then drag boot tiles to fill all the blank squares 
(targets) below. 

The goal is to place the phrases in the same order they occur in the original 
fiddle tune. There are 8 targets because each of the 4 phrases is repeated at 
some point in the original tune. 

Once all targets are filled, you or a child may click the Play Arrangement button 
to determine whether the order is the same or different from the original fiddle 
tune. You or a child may Play the original fiddle tune at any time to listen for 
how the phrases are sequenced. Click “Start Over” at any time to clear the 
activity. 

There is no feedback in this ordering activity, which means that a tile dragged 
into any target will stay in place. This will require the children to really listen, 

12
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rather than simply click and drag tiles until they stay in place. It will also allow 
for a creative activity of rearranging the phrases to “compose” their own 
sequence. 

Lesson Procedure 

Demonstrate for the children how to play the audio for each tile. Have the children 
listen carefully to each melodic phrase. Ask the children to choose a tile to drag to 
the first target box. 

SAY Let’s build the original fiddle tune with these parts. 

ASK Which tile do you think should be placed in the second box? (The 
children may ask to listen to the tile audio again before deciding. They 
may also wish to hear the complete fiddle tune again. This is all fine and 
part of the process.) 

You may click Play Arrangement at any time to check progress and new tiles can 
be dragged on top of previously placed tiles to replace them as desired. 

Continue as above until all the boxes are filled with tiles. 

Click Play Arrangement to listen to the result. 

SAY Now let’s compare our fiddle tune with the original. 

Play “Bonaparte’s Retreat.” 

ASK How is our version of the fiddle tune the same or different from 
the original? (Encourage to the children to analyze the results and talk 
about the similarities and differences between the two versions.) 

The children may have successfully recreated the original tune the first time 
around. In that case, invite the children to create a new arrangement that is 
different from the original. 

If the first attempt does not accurately recreate the original, keep working with 
the children until they are successful. Play the original tune. 

SAY Now listen and let me know when you hear the first phrase. 

Play the phrases one by one until the children identify the first phrase. Drag that 
tile to the first box. 

SAY Listen and let me know when you hear the second phrase. 

Play the phrases one by one until the children identify the second phrase. Drag 
that tile to second box. 

Continue in this manner until all boxes have been filled. Click Play Arrangement 
and have the children listen to the results. Play the original tune again and have 
the children compare it to their sequence. The activity is complete when all the 
children agree that their phrase order matches the phrase order of the original. 

Assessment: Activity 
The children will demonstrate their ability to arrange individual phrases from the 
fiddle tune “Bonaparte’s Retreat” to match the order of the original melody. 

13
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Use the Listening Interactive Activity to have the children sequence the phrases 
to match the order of the phrases in the fiddle tune “Bonaparte’s Retreat.” (See 
Lesson Procedure above to review how to complete the activity.) 

After the boxes have been filled, click Play Arrangement and have the children 
listen to the results. Play the original tune again and have the children compare 
it to their sequence. Have the children decide if their arrangement matches the 
original and make corrections as needed. 

For a challenge, after the tiles have been correctly placed, help the children add 
steady-beat body percussion to each phrase. 

Play “Bonaparte’s Retreat” and have the children quietly pat the steady beat. 

Then, help the children choose different body percussion for each of the four 
different phrases. For example: 

• Click the first picture tile and have the children pat the beat. 

• Click the second picture tile and have the children clap the beat. 

• Click the third picture tile and have the children tap their head. 

• Click the last picture tile (green) and have the children snap their fingers. 

After the children have assigned body percussion to each of the four phrase 
tiles, click Play Arrangement and have the children perform the chosen body 
percussion on the beat for each phrase. Observe their success as they enjoy 
keeping the beat, showing the different phrases.  

 
Careers in Music: Composer Aaron Copland 
The children will learn about the American composer, Aaron Copland. 

Display the Listening Interactive Activity. 

ASK Who is the composer on the page? (Aaron Copland) 

Click the picture of Copland and invite a child to read about the composer. Then 
close the popover. 

SAY Aaron Copland is one of the most famous American composers of all 
time. He was interested in writing "American" music, and used jazz and 
American folk music to develop his own style. 

Further explain to the children that some of Copland’s most famous pieces are 
ballets: Appalachian Spring, Billy the Kid, and Rodeo. He composed music for 
movies, became one of the highest-paid composers in Hollywood, and won an 
Oscar, a Pulitzer Prize, and the Presidential Medal of Freedom. He was the first 
classical composer to win the Kennedy Center Award. Later in his life, Copland 
conducted the music he wrote and became famous as a conductor. Besides his 
music for ballet and films, Copland composed music for orchestra, chamber 
music, vocal music, and opera.  

Genre and Style: Ballet Music 
The children will learn about ballet and about Copland's ballet, Rodeo. 14
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Display the Listening Interactive Activity: Hoedown Fiddle Tunes. 

SAY In the Old West, at the end of the planting season or the harvest, a 
farmer would put his "hoe down" and get together with his neighbors to 
celebrate. The party was often held in a barn with fiddle playing and 
dancing. 

Invite a child to click the title, "Bonaparte’s Retreat," and read about how 
Copland used this fiddle tune in his ballet Rodeo. 

SAY A ballet is a story told through music and dancing, performed on a stage 
with costumes, sets, and lighting. A choreographer is the person who 
creates the dance movements for the ballet. 

Invite the children to share their experiences of attending a ballet or watching 
one on TV. (Many children may have attended The Nutcracker or seen it on TV.)  

SAY Copland's first ballet, Billy the Kid, is about that Old West outlaw. The 
ballet was so successful that Copland's friend, the ballerina and 
choreographer Agnes de Mille, asked him to write another "cowboy 
ballet" for her. 

Share with the children all or part of the historical information provided below. 

A New Style of Dance When Miss de Mille choreographed Rodeo, she created a 
unique dance style that imitates horseback riding and cattle roping. She 
performed the lead role of the Cowgirl at the first performance at the 
Metropolitan Opera House in New York City. The audience loved her dancing so 
much that she received 22 curtain calls! Rodeo combines the excitement and 
energy of a Broadway musical with the discipline of classical ballet. 

The Story Rodeo is based on a story by Agnes de Mille. It is the story of a girl 
on a ranch searching for love. The Cowgirl feels awkward and out of place on the 
ranch. She disguises herself as a cowhand to attract the attention of the Head 
Wrangler. But she is successful only when she puts on a dress and goes to the 
hoedown, where she is the prettiest girl in the room. She finds her man, but it is 
not the snooty Head Wrangler. It's another cowboy, who has shown her respect 
and kindness. Rodeo is a celebration of the spirit of the American West. 

SAY Listen to “Hoedown” and notice the instruments that are playing, 
especially the sound of the fiddle. Raise your hand when you hear 
“Bonaparte’s Retreat.” Also notice when the tempo changes. Listen for 
the part where the music slows down for a kiss between the Cowgirl and 
Cowhand. Raise two hands when you hear this. 

Play Listening Track: Rodeo (Hoedown) (Copland) and observe whether the 
children accurately identify “Bonaparte’s Retreat” and the dramatic ritardando. 

Instructional Activity (Interactive): Down in the Valley Two by 
Two 
Provide the children with an opportunity to listen to and compare the sound of the 
violin and the fiddle. Display Instructional Activity (Interactive): Down in the Valley 
Two by Two, a multiple-choice activity that presents audio examples of both styles 
of playing. 

15
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Explain to the children that the main difference between the violin and the fiddle 
are the styles of music they play. As a folk instrument, a fiddler learns to play by 
observing other fiddlers, while a violinist usually takes violin lessons for many 
years. Fiddlers often play for square dances and other folk dances, and violins 
usually play all types of classical music. Violins typically perform together with other 
violins in large groups like orchestras in a concert hall, while fiddles often perform 
in smaller spaces alone or with just a few other instruments. 

16
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Song Notation 
Old Texas 
Interactive Learning and Presentation Options: 

• Song Notation (Interactive Performance)  
• Song Notation (Animated) 
• Song Notation (Projectable) 
• Song Notation (Printable) 
• Song Keyboard Accomp. (Printable) 

Audio Options: 

• Song Vocal Track  
• Song Accompaniment Track 

Singing: Unison and Ensemble 
The children will explore unison and ensemble singing and perform simple part 
work by performing a cowboy song. 

Introduce the concept of echoing by modeling four- or eight-beat rhythms using 
body percussion and having the children echo you. 

ASK What do we call it when you do the same thing I did right after 
me? (echoing) 

SAY Let’s do some echoing a different way. 

Demonstrate various vocal sounds (for example, slides) and have the children 
echo you. Sustain some of the final pitches to create harmony while the children 
perform the echo. 

ASK How was that different from our first activity? 

Lead the children to understand that when you sustained the final pitch, they 
heard more than one pitch simultaneously, resulting in a type of harmony. 

SAY Listen to this cowboy song from Oklahoma and tell me what is similar 
between what we just did and what you hear. Keep the steady beat 
quietly on your lap while you listen. 

Play Song Vocal Track: Old Texas. 

Have the children keep the steady beat while listening.  

Lead the children to understand that this song includes echoing. Echo songs are 
a simplified version of call-and-response songs that include part singing.  

ASK What type of voice sang the call? (an adult male)  

 Who sang the echo? (children)  

 Were the adult male and the children singing the same part at 
the same time? (No; the echo followed the call.) 

 Did the male voice stop singing when the children sang? (no) 

 Did the children stop singing when the male voice sang? (no) 

SAY Since the adult male singer and the children were singing two different 
pitches at the same time, we heard ensemble singing that created harmony. 17



 

Online Learning Exchange Interactive Music powered by Silver Burdett published with Alfred Music Publishing Co., Inc.  
Copyright © Pearson Education, Inc., or its affiliates. All Rights Reserved. 

2 

Project Slide 1. 

ASK How does this picture of the arrows show what happened in the 
song? 

Lead the children to understand the overlapping of parts and pitches that 
created harmony. 

ASK How could you move to show what happens with the harmony in 
the song?  

Allow the children to experiment with various ways of moving to show what 
happens with the harmony in the song. You may need to model ideas, such as 
moving arms in an arch and having the children imitate movement after you. 

ASK How could you draw to show what happens with the 
harmony/parts in the song? 

Allow the children to experiment with various ways of drawing a visual that 
shows what happens with the harmony in the song. Display and discuss their 
creations. 

Project Slide 2. 

ASK How is the children’s part notated? (with the word echo) 

SAY Sing the echo. 

Play Song Vocal Track: Old Texas and have the children sing the echo. 
Encourage them to keep the steady beat while singing. 

SAY This time, sing the call. (first part) 

Play the Song Vocal Track again. 

Have the children sing the call. Encourage them to keep the steady beat while 
singing. 

Divide the class into two groups.  

Play the Song Vocal Track again. 

Have one group sing the call and the other group sing the echo.  

Reverse. If desired, repeat the activity using the Song Accompaniment Track. 

SAY This time, let’s use body percussion to perform the song. I’ll do the call; 
you do the echo, using whatever body percussion I use. 

Play Song Accompaniment Track: Old Texas. 

Perform the rhythm of the melody using body percussion, and have the children 
echo your body percussion. If desired, change body percussion for each verse 
(for example, pat, snap, clap, stamp). 

ASK What was the same about the way we performed our song that 
time? 

Lead the children to understand that while they echoed you, using rhythms from 
the melody, no harmony was created since body percussion does not involve pitch. 

SAY Let’s perform our song a different way.  18
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Divide the children into two groups. Give wood instruments to one group and 
drums to the other. 

Play the Song Accompaniment Track and have the woods group play the call and 
the drums group play the echo; reverse.  

ASK Did that way of performing our song include harmony? (No, since 
non-pitched percussion instruments don’t have prescribed pitch.) 

SAY Let’s perform our song another way.  

Play the Song Accompaniment Track again. Have all the children sing the call 
(no echo). 

ASK How was that different? 

Lead the children to understand that this rendition only included melody, no 
harmony. 

Assessment: Activity 
The children will demonstrate understanding of unison and ensemble singing and 
the ability to perform simple part work through singing a cowboy song. 

Divide the children into pairs. Have each pair decide how they will perform the 
song. Their creations should share singing in at least one part.  

Options include, but are not limited to, the following: 

1. One child sings the call and the other sings the echo. 

2. Both children sing the call. 

3. Both children sing the echo. 

4. One child sings the call and the other plays the echo on body percussion or 
non-pitched percussion.  

5. One child plays the call on body percussion or non-pitched percussion and 
the other child sings the echo.  

Have the groups share their performances and have other children identify what 
they heard (unison, part singing or ensemble singing, body percussion, non-
pitched percussion, and so on). 

If the children are uncomfortable working in pairs, this activity could work with 
small groups as well. 

Observe the success of the children in their performance and the accuracy of 
description by their classmates. 

Extension Activity 
• Have the children echo-sing melodic patterns performed on barred 

instruments. If performing on xylophone, tremolo the final pitch to create 
harmony with the voices. 

• Explore and sing other call-and-response songs (for example, “I’m on My 
Way”). 

19
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Orff Arrangement 
Old Texas 
Interactive Learning and Presentation Options: 

• Orff Arrangement Notation (Printable) 
• Song Notation (Projectable) 

Audio Options: 

• Song Vocal Track 
• Song Accompaniment Track 

Orff: Rhythmic and Melodic Patterns 
The children will play rhythmic and melodic patterns on classroom instruments, 
independently or in groups, and will create melodic phrases. 

Project Song Notation (Projectable): Old Texas and review the song by having 
the children sing with the Song Vocal Track or Song Accompaniment Track. 

Bass Xylophone and Bass Metallophone (BX/BM) 

Clap the rhythm of the BX/BM and have the children echo. Sing the song while 
the children clap the rhythm and then have them sing while clapping the rhythm 
at the same time. 

SAY I’m going to change our pattern a little. Watch and see what is different. 

Have the children sing while you demonstrate the BX/BM pattern using claps for 
F and pats for C. 

ASK How was the pattern different? 

Lead the children to understand how the pattern changed. Sing the song and 
have the children perform the pat/clap pattern. Then have the children sing 
while performing the BX/BM pattern using pats and claps. Transfer to the F and 
low C of the BX/BM. Sing the song with the BX/BM accompaniment. Children not 
playing instruments can model the pattern on their bodies. 

Alto Xylophone and Alto Metallophone (AX/AM) 

SAY You learned the next instrumental part already; it’s the first pattern you 
clapped. Play the long low C using the same rhythm as the BX/BM. 
When the basses move to C, you stay on the same note you have been 
playing. 

If desired, sing the song while the children clap the AX/AM pattern. (Since they 
have already practiced this pattern when learning the BX/BM pattern, this may 
not be necessary.) Transfer the clapping to the AX/AM. Sing the song with both 
the BX/BM and AX/AM parts as accompaniment. The children not playing 
instruments can model either of the patterns on their bodies. 

21
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Soprano Xylophone and Soprano Metallophone (SX/SM) 

SAY The next instrumental part plays during the long notes. As we sing this 
time, move your hands in the air when we sing the long notes. 

Sing the song and have the children move their hands during the long notes. 

Speak the rhythm of the SX part using rhythm syllables (for example, ti-ti ta, ti-
ti ta). Invite the children to echo. Say and pat the rhythm on one leg using 
alternating hands. Sing the song and have the children pat the rhythm of the SX 
part on one leg.  

SAY Let’s make a little change. Watch and tell me what is different. 

Have the children sing while you model the SX part, patting your left leg for the 
high C’s and your right leg for the low C’s. (Model the patterns so that the 
children will mirror your movements.) 

ASK How was the pattern different? (Both legs were patted.) 

Have the children imitate your movements. Sing the song while they perform 
the SX pattern by patting their legs. Then have the children sing the song while 
patting the SX part on their legs. Transfer to the SX. 

Sing the song with BX/BM, AX/AM, and SX parts as accompaniment. Children 
not playing instruments can model one of the instrumental parts. 

Temple Blocks 

ASK What sound do horses hooves make when they are on a hard 
surface? (Accept varied responses, leading them to understand that 
hooves make a “clip-clop” sound.) 

 Which non-pitched instrument sounds like “clip-clop”?  
(Accept varied responses, leading them to select temple blocks or 
another two-toned wooden instrument. If needed, play various 
instruments to allow them to compare sounds.) 

SAY Show me on your legs what a horse sounds like when it is walking at a 
moderate tempo (not running or galloping). 

Have the children pat the steady beat using alternating hands. 

Sing the song with the children patting the steady beat on their legs. Transfer 
this part to the temple blocks (or two-tone blocks). Children not playing an 
instrument can pat their legs. 

Sing with the BX/BM, AX/AM, SX, and temple blocks as accompaniment. Review 
as needed. 

SAY Sing with the vocal echo this time. 

Divide the class into two groups, with one singing the first part and the other 
singing the echo. Review as needed.  

22
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SAY Let’s change our song a little. I’ll sing the song and while I am holding 
the long note, count the beat aloud. Start with “1” and see how high you 
count until I start singing again. Wait to say “1” until after I sing the 
word that starts the long note. 

Sing the song while the children count to four as you sustain each long note. 

ASK How many beats did you count on each long note? (four) 

SAY This time, improvise a rhythm on each long note. Remember you only 
have four beats for your improvisation. I’ll show you four beats with my 
fingers. 

Sing the song while the children improvise for four beats on each long note. 
Hold up four fingers, as needed, to help guide responses. Review as needed. 

Have the children sing the song and improvise for four beats on each long note. 

SAY Let’s improvise on instruments. Remember you have only four beats to 
play on during each long note. Remember to make your melody move 
by steps or small skips. 

Set up the barred instruments not needed for the accompaniment in F 
pentatonic (remove B and E). Have the children improvise for four beats during 
the long notes of the song. Alternately, you could use non-pitched instruments 
for improvisation. 

Have the children rehearse, identify, and apply strategies to address 
performance challenges of music. 

Assessment: Activity 
The children will demonstrate their ability to play rhythmic and melodic patterns on 
classroom instruments, independently or in groups, and create melodies. 

Have the children sing and play the instrumental accompaniment they learned. 
Assess the children’s ability to play the instrumental parts accurately (or to 
model instrumental parts if not playing an instrument), maintain steady tempo, 
and play and sing simultaneously.  

Invite the children to sing with the accompaniment and add their improvisation. 
Assess their ability to improvise for four beats, maintaining steady beat and 
creating appropriate melody and rhythm. 

23


	Blank Page



