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Song Notation 
Muffin Man 
Rhythm: Steady Beat 
The children will experience steady beat as they sing this song. 
Play the Song Vocal Track. 

ASK Who is the song about? (muffin man) 

What does a muffin man do? (He bakes muffins and cakes.) 

What might we call a muffin man today? (baker) 

Tell the children that long ago in London, people had their muffins delivered to their 
doors. 

Invite the children to predict why the townspeople might be asking the question, 
“Do you know the muffin man?” Suggest that the one who lives on Drury Lane 
must have the best muffins. 

ASK How many times did you sing the words “muffin man”? (four) 

Play a singing game to dramatize the muffin man story and to portray the lucky 
townsfolk who receive a delivery from the muffin man. 

Have the children sit in a circle, with one child selected as the “muffin man” 
walking on the outside of the circle to the steady beat as the other children sing 
the song. Each time the child portraying the muffin man hears the phrase 
“muffin man,” “he” taps the shoulder of the child that is closest to “him” in the 
circle. When the song repeats, the four selected children and the “muffin man” 
go into the center of the circle. The four children skip around the “muffin man” 
as the song is sung a second time. Select a new muffin man and begin the game 
again. 

Once the children learn the song, use the Song Accompaniment Track, and change 
the second repetition to “Oh, yes, we know the muffin man.” 
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Song Notation 
The Old Gray Cat 
Tempo: Fast and Slow 
The children will identify fast and slow tempos verbally and through movement. 

Display Slide 1. 

ASK What do old cats do all day? (anticipated answer: sleep) 

Invite the children to 

• Listen to verses 1 and 2 of Song Vocal Track: The Old Gray Cat. 

• Retell the story. 

ASK Who are the characters in the story? (cat and mice) 

What are they doing? (sleeping, creeping) 

Display Slide 2. 

Invite the children to 

• Listen to the entire Song Vocal Track and dramatize the story from a seated 
position on the floor. (Have them use their hands to show creeping and 
scampering.) 

• Retell the story. 

ASK Who are the characters in the story? (cat and mice)  

What are they doing? (sleeping, creeping, nibbling, dancing, and 
scampering)  

Where does the story take place? (in the house)  

What happens at the beginning of the story? (The cat is sleeping.)  

Why might the mice be dancing? (Accept a variety of answers, such 
as having fun, celebrating, or they forgot about the cat.) 

What happens at the end of the story? (The cat chases the mice.) 

How is the music different at the end of the song? (It’s faster.)  

Play Listening Track: The Night Winds (Griffes) and invite the children to 
imagine they are outside and the wind is blowing leaves around. Tell them that, 
like “The Old Gray Cat,” the music will tell them how the leaves are moving. 
Have them sit and pretend their hands are leaves, and move them to match the 
music. 

Assessment: Activity 
The children will demonstrate their understanding of fast and slow tempo by moving. 

Play Song Vocal Track: The Old Gray Cat.  

SAY Let’s listen to the song and move along. Let’s make sure our movements 
are slow when the music is slow, and fast when the music is fast.  
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Invite a few children to be cats and the rest of the class to be mice, and 
dramatize the story, inviting them to move about the room. With each 
repetition, invite the children to sing along. 

Observe that the children (safely) perform quicker movements when the tempo 
of the recording is fast, and slower movements when the tempo is slow.  

You may also play the Song Notation (Interactive Performance) and use the 
tempo tool to adjust the tempo to reinforce learning of fast and slow.  

 
Song Snippet (Animated) 
The Old Gray Cat 
Expression: Mood 
The children will identify how music creates a mood for the story in the song “The Old 
Gray Cat.”   

Have the children 

• Sing “The Old Gray Cat” with the Song Vocal Track.  

• Include pantomimed movements to show the story.  

Project and begin playing Song Snippet (Animated): The Old Gray Cat.  As the 
children view the video through the screen with the text, “The music tells us that 
the mice are running away,” pause, play, or replay parts of the video as needed 
to allow time to  

• Read the text aloud to the children. 

• Review the meanings of the terms tempo, timbre, and articulation. 

• Discuss the images on the screen and their connections to the story by 
inviting the children to describe in their own words how tempo, timbre, and 
articulation set the mood of the song.  

• Listen and discuss which picture matches the music. 

When viewing the final screen, invite the children to sing along as they follow 
the song story map.  
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Listening Activity (Projectable) 
The Waltzing Cat 
Interactive Learning and Presentation Options: 

• Listening Activity (Projectable): The Waltzing Cat 
(Anderson) 

• Music Maker Multimedia Reference: Leroy Anderson 
• Listening Activity (Projectable): Alison’s Waltz 

Audio Options: 

• Listening Track: The Waltzing 
Cat (Anderson) 

Listening: Elements of Music 
Form: Sectional Form (AABA) 
The children will demonstrate understanding of AABA form in the listening selection 
The Waltzing Cat. 

Display Slide 1 of Listening Activity (Projectable): The Waltzing Cat (Anderson) 
and read the text aloud.  

Explain that sometimes we use music to tell a story. In this music, the American 
composer Leroy Anderson tells a story through the music of The Waltzing Cat.  

Invite the children to describe how to dance a waltz. Explain that a “waltz” is a 
partner dance, and a “ball” is when people gather to dance together.  

Set the scene of the story by explaining that the waltzing cat has gone to a ball. 
The waltzing cat invites another cat to dance by singing, “Dance with me, 
please.” Explain that because cats can’t talk, we will hear the waltzing cat invite 
its partner with a “meow,” and the partner accepts with a “meow.”  

You may wish to sing the words “Dance with me, please. Meow, Meow,” to the 
melody of the first theme. This will prepare the children for recognizing the A 
section. 

Invite the children to predict what will happen in the story. Then tell them to 
listen to find out if their predictions are correct.  

Play Listening Track: The Waltzing Cat (Anderson). 

Some of the children may have difficulty listening without talking about what 
they hear. You may wish to gently remind them to “keep their voices inside,” or 
“use listening ears.” 

ASK What happened at the end of our story? (The dog chased the cats 
away.)  

 Did any of our predictions come true? (Allow discussion of a few of 
the predictions.) 

Display Slide 2. 

SAY Let’s look at Leroy Anderson’s musical story in pictures. 

Explain and label the introduction (beginning) and coda (ending). 
5
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Play the recording again and have the children follow the storyboard frames as 
they listen.  

ASK How many (big) sections are in the music? (four) 

 Are they all the same? (no) 

 Which one is different? (the third one) 

Help the children label the storyboard frames as AABA form. Draw the children’s 
attention to the outlined shapes that enclose the pictures. 

Display Slide 3 to show the labels for the form of the music. 

Assessment: Activity 
The children will demonstrate their understanding of the AABA form of the listening 
selection The Waltzing Cat. 

Display Slide 3 of Listening Activity (Projectable): The Waltzing Cat (Anderson) 
and play Listening Track: The Waltzing Cat (Anderson) again. Have the children 
point to the shapes as they listen. Observe their success in showing their 
understanding of the form. 

For a challenge, you may wish to have the children move to show the form. For 
example: Have the children sit and sway on the A sections, and stand and move 
freely on the B section. After moving to the piece, have the children discuss 
their performance. 

ASK     How did your movements/performance show the difference 
between the A and B sections? 

Observe whether the children perceive their performance accurately. 

Music Maker Multimedia Reference: Leroy Anderson  
To introduce the children to the composer of The Waltzing Cat, Leroy Anderson, see 
Music Maker Multimedia Reference: Leroy Anderson. This activity includes an image 
and a short, narrated biography. 

Listening Activity (Projectable): Alison’s Waltz 
For another waltz activity, see Listening Activity (Projectable): Alison’s Waltz. In 
this lesson the children will listen to a selection in ¾ time and experience triple or 
waltz meter through movement. 
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Listening Activity (Projectable) 
Old MacDonald Had a Farm (Anderson) 
Interactive Learning and Presentation Options: 

• Listening Activity (Projectable): Old MacDonald Had a 
Farm (Anderson) 

Audio Options: 

• Listening Track: Old 
MacDonald Had a Farm 
(Anderson) 

• Song Vocal Track: Down in 
the Meadow 

• Song Accompaniment Track: 
Down in the Meadow  

Timbre: Environmental and Instrumental 
In the listening selection Old MacDonald Had a Farm, the children will  

• Identify the animal sounds in the music.  

• Distinguish between a full orchestra sound and the animal sounds heard in 
the music. 

Play Song Vocal Track: Down in the Meadow and invite the children to sing the 
song. 

ASK Where else can we find animals like those in the song “Down in 
the Meadow”? (a farm) 

Invite the children to sing the traditional song “Old MacDonald Had a Farm.”  

SAY Sometimes composers write music using a well-known song. This is 
what Leroy Anderson did with “Old MacDonald Had a Farm.” 

Display Slides 1-7 of Listening Activity (Projectable): Old MacDonald Had a Farm 
(Anderson).  

Discuss each new animal that appears on the slides. 

Have the children 

• Name the animals they see on the slide. (cow, duck, goose, chickadee, and 
cuckoo)  

• Listen to Anderson’s Old MacDonald Had a Farm and point to the animal 
they hear. (You may want to point to help the children connect the musical 
animal sounds to the pictures. Avoid talking about the music as it plays.)  

Pause the music at the two-minute mark and display Slide 8. 

ASK What is Old MacDonald doing? (leading the orchestra) 

Invite the children to share what they know about orchestral conductors.  

ASK What does a conductor do? (leads the orchestra)  

Who is the conductor in this music? (Old MacDonald)  

What did Old MacDonald bring to the farm to conduct the 
orchestra and the animals? (music stand with music, and a baton)  
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SAY Let’s hear the rest of the piece and watch Old MacDonald become a 
conductor of an orchestra.  

SAY When someone plays something alone, it’s called a solo. Listen and help 
Old MacDonald conduct the animal solos.  

Display Slide 8 and play Listening Track: Old MacDonald Had a Farm 
(Anderson), starting at 2:00 minutes. 

Invite the children to point to the animals they hear for the solos. (For example: 
Verse 6, at 2:19—chickadee, duck, chickadee, goose/ chickadee, duck, 
chickadee, cow. Verse 7, at 2:35—duck, chickadee, duck, cow/ duck, chickadee, 
duck, goose.)  

Advance to Slide 9 during the interlude at 2:41 and play the selection to the 
end. 

SAY Old MacDonald had to cue or point to the animals with solos.  

ASK Who was the last animal to have a solo? (the cuckoo)  

What instruments did you hear in the orchestra? (Accept a variety 
of answers.) 

To close the activity, display Slide 2 and have the children listen to the whole 
piece without interruption, advancing the slides as each new animal sound is 
heard.  

Advance to Slide 8 at 2:00 and Slide 9 at 2:41.  

Display Slide 10 and invite the children to list other animals.  

Write the names of the animals on the board or invite the children to draw 
them. Then sing the song with the new animals.  

You may also want to print the last slide for the children to draw individual 
pictures. Encourage the children to take the pictures home and talk to their 
family about conductors and the music they heard.  
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Instructional Activity (Projectable) 
Green, Green, Rocky 
Form: Call-and-Response 
Timbre & Tone Color: Pitched and Non-pitched Percussion 
The children will demonstrate an understanding of call-and-response form through 
storytelling. 

Play Song Vocal Track: Green, Green, Rocky.  

Have the children 

• Sing the song. 

• Identify the response part of the call-and-response form in the song. 

Explain to the children that call-and-response is a form that can also be used in 
stories. Then, teach the children the response to the story “Robbie Rabbit’s 
Beautiful Day!”  

SAY When I say something about the day, please respond with And, it was a 
beautiful day! 

Recite the individual calls and have the children speak the response.  

  Call: Oh, the sun shone brightly.   

  Response: And, it was a beautiful day!  

  Call: Oh, the birds were singing.  

  Response: And, it was a beautiful day!  

Call: Oh, the bugs were crawling.  

Response: And, it was a beautiful day!  

Call: Oh, the breeze was blowing.  

Response: And, it was a beautiful day!  

Call: Oh, the grass was growing.  

Response: And, it was a beautiful day!  

Display Instructional Activity (Projectable): Green, Green, Rocky. Point to the 
pictures representing the call and have the children read the response aloud. 

SAY Listen carefully for the calls in the story “Robbie Rabbit’s Beautiful Day!” 
Be ready with your response. 

Tell the story and have the children speak their response (And, it was a beautiful 
day!).  

Explain to the children that their response will change at the end of the story. To 
end the story, their ending response will be: And, it was the end of a beautiful 
day! 
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Robbie Rabbit’s Beautiful Day! 

By Audrey Cardany 

One day, Robbie Rabbit was hopping through the green, green meadow. He 
hopped fast and he hopped slow, and his ears flopped around where ever he’d 
go. 

Oh, the sun shone brightly. Response: And, it was a beautiful day! 

One day, Robbie Rabbit came upon a tall, rocky fence—too tall to hop over. So, 
he hopped around it until he came to a gate. He slowly pushed that gate open, 
and saw before him a green, green garden! 

Oh, the birds were singing. Response: And, it was a beautiful day! 

Robbie Rabbit turned around and quickly slammed the gate shut. He was 
hungry! First he munched on lettuce. Then he crunched on carrots. Then he 
spied his favorite vegetable—rutabaga! 

Oh, the bugs were crawling. Response: And, it was a beautiful day! 

Robbie Rabbit was about to chomp on the delicious rutabaga, when he heard the 
gate open. He froze, and listened to footsteps on the rocky garden path getting 
closer. Who could it be? 

Oh, the breeze was blowing. Response: And, it was a beautiful day!  

It was Farmer Frank, and he was mad. “Robbie Rabbit, you get out of my 
garden!” he yelled. Robbie Rabbit ran. The farmer ran after Robbie. He chased 
him all around the garden and out the gate.  

Oh, the grass was growing. Response: And, it was a beautiful day!  

Robbie Rabbit hopped as fast as he could all the way home, where he breathed 
a sigh of relief. That night he dreamt of munching on lettuce, crunching on 
carrots, and chomping on rutabaga.  

Oh, the moon shone brightly. Response: And, it was the end of a beautiful day!  

Explain that instruments can help tell a story. Invite an individual child or small 
group of children to play ascending glissandos on barred instruments after each 
of the spoken responses. Practice the glissandos with the calls and responses. 

ASK How should we change the sound for the end of the beautiful 
day? (Play descending glissandos.) 

Display a variety of instruments and guide the children in matching an 
instrument sound to actions in the story. Then, invite individual children to play 
each of the instruments during the story.  

Suggested instruments and actions: 

• Hand drum – Robbie Rabbit hopping 

• Guiro – gate opening and closing 

• Maracas – Robbie Rabbit eating vegetables 

• Finger cymbals – Robbie Rabbit freezes 

• Wood block – Farmer walking 
11
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Note: To engage more children, additional sounds may be added to highlight the 
nouns in the call sections of the story.  

Additional suggestions: 

• Finger cymbals – sun 

• Bird calls – birds 

• Castanets – bugs 

• Sand blocks – breeze 

• Slide whistle – grass 

• Tone bell - moon 

Perform the story with the selected instruments. Guide the children in 
responding to the clues in the story. Help them decide how to play their 
instrument, in a way that will tell the story. For example, hopping fast and 
hopping slow, and closing the gate quickly and closing the gate slowly.  

Robbie Rabbit’s Beautiful Day! 

By Audrey Cardany 

One day, Robbie Rabbit was hopping through the green, green meadow. [hand 
drum] He hopped fast [HD] and he hopped slow, [HD] and his ears flopped 
around where ever he’d go.  

Oh, the sun shone brightly. Response: And, it was a beautiful day! [ascending 
glissando on barred instrument] 

One day, Robbie Rabbit came upon a tall, rocky fence—too tall to hop over. So, 
he hopped [HD] around it until he came to a gate. He slowly pushed that gate 
open [guiro], and saw before him a green, green garden!  

Oh, the birds were singing. Response: And, it was a beautiful day! [ascending 
glissando on barred instrument] 

Robbie Rabbit turned around and quickly slammed the gate shut [guiro]. He was 
hungry! First he munched on lettuce. [maracas] Then he crunched on carrots. 
[maracas] Then he spied his favorite vegetable—rutabaga!  

Oh, the bugs were crawling. Response: And, it was a beautiful day! [ascending 
glissando on barred instrument] 

Robbie Rabbit was about to chomp on the delicious rutabaga, when he heard the 
gate open. [guiro] He froze, and listened to footsteps on the rocky garden path 
getting closer. [wood block] Who could it be?  

Oh, the breeze was blowing. Response: And, it was a beautiful day! [ascending 
glissando on barred instrument] 

It was Farmer Frank, and he was mad. “Robbie Rabbit, you get out of my 
garden!” he yelled. Robbie Rabbit ran. [hand drum] The farmer ran after Robbie. 
[wood block] He chased him all around the garden and out the gate. 

Oh, the grass was growing. Response: And, it was a beautiful day! [ascending 
glissando on barred instrument] 12
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Robbie Rabbit hopped as fast as he could all the way home, where he breathed 
a sigh of relief. That night he dreamt of munching on lettuce, [maracas] 
crunching on carrots, [maracas] and chomping on rutabaga. [maracas] 

Oh, the moon shone brightly. Response: And, it was the end of a beautiful day! 
[descending glissando on barred instrument]  

For a challenge, invite the children to tell the story without words, using 
instruments only. 

To extend this activity, invite the children to create new calls for the response 
And, it was a beautiful day! 

ASK What else would Robbie Rabbit see or hear or feel in the 
meadow? (Accept a variety of answers.)  

SAY Let’s make that into a new call.  

With one of the children’s suggestions, model creating a sentence that matches 
the structure of the call. For example, Oh, the cows were mooing!  

Then, invite individual children to create calls with their suggestions about what 
Robbie Rabbit might see, hear, or feel in the meadow. Have the class reply with 
the response, And, it was a beautiful day! 

Assessment: Activity  
The children will demonstrate understanding of call-and-response form verbally, 
and through creating and performing.  

After sufficient practice with the song “Green, Green, Rocky,” and the story “Robbie 
Rabbit’s Beautiful Day!” assess the children’s understanding of call-and-response form.  

ASK What is the music word for how we put songs together? (form) 

 What kind of form does the song “Green, Green, Rocky” have? (call-and-
response)  

 What is the response? (Rocky)  

 How do you know that “Rocky” is the response and not the call? (The 
call is different, and the response is always the same.)  

Invite the children to tell their neighbor what a “call” is and what a “response” is. Then 
invite a few children to share their answers.  

ASK What form does our story “Robbie Rabbit’s Beautiful Day!” use? (call-
and-response) 

 What is the response for our story? (And, it was a beautiful day.) 

SAY Think about what else Robbie Rabbit would see, hear, or feel during his day.  

Invite a few children to share their ideas. Then, have them demonstrate understanding 
of call-and-response by having each individual child provide a call, while the rest of the 
class provides the response using the same response from the story (And, it was a 
beautiful day!).  

To keep the activity fresh, suggest a different response, such as singing Rocky (like in 
the song) or something the farmer would say, such as: I love summer.  
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Song Notation 
Green, Green, Rocky 
Elements of Music: Form 
The children will learn an African American call-and-response game. 

Display Slide 1. 

SAY Let’s learn a call-and-response song. When someone calls, you respond, 
or answer.  

Point out the response “Rock-y” on the slide and ask the children to listen for 
that word as you play Song Vocal Track or Song Notation (Interactive 
Performance).  

Invite them to join in singing the response each time it occurs in the song. 

Once most of the class can successfully sing the response, then ask them to sing 
the call of the song. 

Explain or demonstrate what the word promenade means. (take a walk; also a 
dance movement in square-dancing)  

Have the children 

• Take turns singing the response as a solo as the class sings the call. 

• Take turns singing the call as a solo while the class sings the response. 

• Clap or play a simple pattern on nonpitched instruments as they sing. (For 
example, quarter rest, quarter note, quarter rest, quarter note.) 

Invite them to play the “Green, Green, Rocky” game as described below. 

Moving: Singing Games 
To play the game for “Green, Green, Rocky,” have the children form a circle, with 
one child seated in a chair in the center of the circle. Another child, the caller, 
stands next to the seated child.  

• The children sing and “circle ‘round the circle” on the beat.  

• On the phrase “Tell me who you love,” the seated child whispers the name of a 
classmate to the caller.  

• The caller points to the child named, who comes into the circle.  

• The caller shakes the hand of the child seated, and takes his or her place while 
the class continues to sing. The seated child joins the others in the circle. 

• The new center child becomes the caller, and the new seated child whispers the 
next name.  

Eventually, the caller can sing the calls as others sing the response.  

14
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(Note: This game can be used to help the children learn their classmates’ names. If 
they do not know classmates’ names yet, you can remain as the seated 
“whisperer.”) 

Singing: Vocal Development 
Children will naturally assume the role of song leader in a game that is from child-
directed play on the playground. Usually they are not self-conscious about singing 
alone. If a child seems to need help, encourage all of the children to sing along. 

Use “Green, Green, Rocky” to hear how individual children are developing in their 
ability to carry a tune across an entire piece. 

Integrated Curriculum: Social Studies 
Playing games is an important way for children to socialize, develop complex 
coordination skills, and make new friends. Throughout the world, children use 
dramatic plays, competitive games, and rhymes and songs of varying degrees of 
complexity to engage with each other. Many of the same songs and speech pieces 
are passed orally from culture to culture. 

Ask the class if they know any games from another country. (If there are children 
in your class or school who have recently immigrated to the United States, you 
might invite them to teach the class one of their favorite games.) 

Help the children compare games from various countries, discovering similarities 
and differences. 

Assessment: Activity 
The children will demonstrate their understanding of call-and-response form by singing and 
playing an African American singing game. 

Arrange the children into two groups. As you play Song Accompaniment Track: Green, 
Green, Rocky, have them take turns singing either the call or the response. Observe the 
children’s success in singing their assigned parts at the appropriate time. 

Play the game as indicated above (Moving: Singing Games). Note that the caller sings 
alone and the responders sing as a class.  

As the children take turns singing the call as a solo, you may wish to monitor them for 
pitch and rhythmic accuracy. Use a bass xylophone or alto recorder to assist in 
maintaining an appropriate pitch. Play as little as possible, allowing the soloist the 
opportunity to sing a cappella. If the soloist wanders away from the original tonic, these 
instruments will assist the class in returning to the desired tonality. 

This game (and similar singing games included in Instructional Activity (Interactive): 
Green, Green, Rocky) can be used to assist the children in matching pitch and 
developing independent singing skills.    

Instructional Activity (Interactive): Hotspot 
Use this hotspot activity and accompanying Teacher Notes to teach the children other 
singing games they can play at home, at the park, on the playground, and in the classroom. 
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Orff Arrangement 
Hosanna, Me Build a House 
Interactive Learning and Presentation Options: 

• Orff Arrangement Notation (Printable) 
• Song Notation (Projectable) 

Audio Options: 

• Song Vocal Track 
• Song Accompaniment Track 

Performing on Instruments/Creating: Calypso Style 
Students will identify and describe music in calypso style and create simple 
accompaniments through composition. 

SAY Listen to this song and be ready to tell me where you think the song 
originates and why. 

Play Song Vocal Track: Hosanna, Me Build a House.  

Have students describe where they think the song is from and provide rationale 
for their responses. Lead students to understand that the song is from Jamaica 
and the syncopation, instruments, lively tempo, ostinatos, and unconventional 
English provide clues to the cultural context. 

Project Song Notation (Projectable): Hosanna, Me Build a House, or distribute 
copies of the Song Notation (Printable), and play the Song Vocal Track. Invite 
students to sing with the recording.  

ASK What chords are used to accompany this song? (D, G, A7) 

Play a D chord (on piano, guitar, or barred instrument) and have students sing 
the chord root (using a neutral syllable or pitch letter name). Repeat the same 
process for the G and A7 chords. 

Play the Song Vocal Track again and have students sing chord roots on neutral 
syllables or pitch letter names with the recording. 

Refer to Orff Arrangement Notation (Printable): Hosanna, Me Build a House and 
pat the rhythm of the bass xylophone (BX) part and have students imitate.  

SAY Sing the chord roots using this rhythm. Be ready to switch the chord 
roots within measures 2 and 4. 

Play the Song Vocal Track and have students sing chord roots using the BX 
rhythm.  

SAY Pat this rhythm (BX) on your body using legs for D chord, waist for G 
chord, and shoulders for A chord. Remember to alternate hands when 
patting just as you would when playing a barred instrument. Keep your 
eyes moving ahead so you can see what chord comes next. 
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Play the Song Vocal Track and have students sing chord roots while patting the 
rhythm at the appropriate place on their body. 

ASK How would you describe good mallet technique? (Accept varied 
responses. Some responses might include: holding mallets with gentle 
grip, alternating mallets when playing, and pulling the sound out of the 
instrument rather than beating it into the instrument.) 

Transfer the patted rhythm to the BX. Sing the song with the BX part.  

SAY Sing the song while I model a different part. Join in when you are 
comfortable. 

Play the Song Vocal Track or Song Accompaniment Track and have students 
sing the song with the BX part while you snap the soprano metallophone (SM) 
part. 

ASK On what beat did the snap occur? (beat 1) 

 What pitches are in the D chord? (D, F-sharp, A) 

SAY When you see the D chord in the song notation, play F-sharp and A 
together (A on the top). 

Have students play these pitches. 

ASK What interval did you play? (interval of a third) 

Follow the same process with the G chord. 

SAY When you see the A7 chord, play E and A together (A on the top). 

Have students play these pitches. 

ASK What interval are you playing? (fourth) 

Note: You may wish to distribute copies of the Orff Arrangement Notation 
(Printable) at this point so students are reading from notation. 

SAY Use the rhythm you snapped (half note on the downbeat) and play the 
appropriate pitches on the downbeat of each measure by following the 
chords. 

Sing the song with the Song Accompaniment Track while students play the SM 
part on all barred instruments. Play again and add the BX part.  

Clap the rhythm of the conga drum.  

ASK  What did you notice about the rhythm I clapped?  
(Accept varied responses, leading students to understand that the 
pattern is syncopated and includes three measures that are the same 
before ending on a final point). 

Have students echo-clap the conga drum part. Invite students to sing the song a 
cappella while clapping the conga drum part.  

Note: If this is too challenging, have one group sing and the other group clap, 
reversing parts so everyone sings and claps.  
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Transfer the rhythm to the conga drum (or other large drum, such as djembe, 
tubano, and bongos). Add the conga drum part to the song with the BX and SM. 

SAY Here is one more part. Listen while I stamp the part. Join in when you 
are comfortable. 

Have students sing the song a cappella with the BX, BM, and conga drum parts 
while you model the triangle part using stamps. Transfer the stamps to triangle 
and add to the song with the other instruments. 

Divide students into four groups and have students in each group play their 
assigned instruments with the Song Vocal Track. 

SAY Suppose we wanted to create a different accompaniment for this song.  

ASK What would we need to consider as we create a new 
accompaniment?  

Accept varied responses, such as 

• Use complimentary rhythms (for example, using different rhythms 
at the same time). 

• Play notes within the chords. 

• Play chord roots in BX/BM on the strong beat (beat 1). 

• Have the BX/BM play the chord root and fifth (rather than the 
third of the chord). 

• Select appropriate instruments to play rhythms (for example, 
because of their sustained sound, metallophones don’t work well 
for active rhythms). 

• Consider cultural context of song in selecting instruments and 
creating rhythms. 

• Keep it simple. 

SAY Use the arrangement you just learned as the basis for your 
arrangement. Don’t forget to include the introduction, interlude, and 
coda as part of your arrangement. 

ASK What could you change to create a slightly different 
arrangement?  
(Accept varied responses, including: changing the rhythm, adding the 
fifth into the BX part, and changing the instruments.) 

Divide students into groups and allow them time to create different 
arrangements. Encourage students to create a “score” to notate their 
arrangements (using symbols, words, icons, and so on) and help them to 
remember their work. Students may wish to research instruments associated 
with Jamaican music as they prepare their accompaniments. 
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Assessment: Activity 
Students will describe music in calypso style and demonstrate their ability to create 
simple accompaniments through composition. 

ASK What criteria should be used to evaluate our compositions and 
performance? (Accept varied responses, including: appropriate 
instrument selection, playing correct chords at the right time, playing 
pitches within chords, creating complimentary rhythms, selecting 
instruments that reflect cultural context, preparation for performance, 
and using appropriate mallet technique.) 

Have groups share their arrangements (while the song is sung by classmates or 
by each group). Have performing groups share their score and describe how 
their composition reflects their expressive intent and relates to the cultural 
context of the song. 

Have classmates offer feedback on arrangements, particularly considering 
positive elements (“things to celebrate”). The teacher may offer feedback about 
positive aspects, as well as ideas for refining arrangements (“things to 
consider”). Allow groups the opportunity to incorporate suggested revisions and 
then comment on their impressions of these revisions. 
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